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PURPOSE The purpose of this poster is to present three strategies that can be used with elementary children to facilitate

Demonstrate Know their own Needs in self-advocacy skills to support their communication at school with their teachers, peers and concerning their auditory equipment.

Self-Awareness Order to Participate
& Self-Knowledge WHAT IS & Plan Accordingly

SELF- WHY IS SELF-ADVOCACY IMPORTANT?

Indicate their ADVOCACY? Make Decisions Students who are deaf or hard of hearing (D/HH) often have difficulties developing self-advocacy skills. It is important for

own Needs and CULRELC them to learn how to take responsibility for their own social, emotional and educational goals. In turn, this will foster their in-

Support Required  suorcon & Armoidi. 2014 Responsibility dependence and confidence they need to be successful. In particular, integrated students with a hearing loss benefit from

(Anderson & Arnoldi, 2011) ~ for Participating self-advocacy skills when interacting with their teachers, peers and concerning their auditory equipment.
SELF-ADVOCACY WITH TEACHER SELF-ADVOCACY WITH PEERS SELF-ADVOCACY WITH AUDITORY EQUIPMENT
A strong relationship between students with hearing loss and their Teachers Children who are D/HH often struggle with peer interactions. Communication Students who are D/HH often use assistive auditory equipment such as
Is fundamental for success in the classroom. Having the confidence to clear- breakdowns are common, and direct instruction is needed for communication hearing aids, cochlear implants, personal FMs, closed captioning, and
ly state their needs takes direct instruction and time to develop. Students repair (Anderson & Arnoldi, 2011). Difficulties include following conversa- soundfield systems. If the equipment is not working, the student will not
need to know how they learn best, their educational rights, and available tions, hearing subtle nuances and intonation, and picking up on social cues. have full access to language. Thus, students need to let the teacher know
opportunities are available in the early years will help provide tools for It is common for these students to repeat what has been already said or promptly when the equipment needs to be fixed. They should know how to
developing self-advocacy skills (Antia, Reed & Shaw, 2011). Strategies that to not change topics in time with others. Often background noise will make troubleshoot their equipment and know whom to contact if additional help
will help the teacher facilitate the development of self-advocacy skills may these situations even more challenging. When they become aware of their IS needed (Punch & Hyde, 2011). They need to be responsible for handling
iInclude lesson plans for building self-advocacy skills, teaching strategies, differences, they may not want to wear their auditory equipment, which may and taking care of their own equipment, including checking batteries and
and conversations on how to speak up and let others know one’'s wants put them at risk of isolation. When choosing social interactions, it is com- cleaning. At the end of the day, they should learn how to turn off and re-
and needs. mon for the students to choose a one-to-one environment with friends who charge all the components of their auditory equipment.
_ _ are understanding and supportive (Punch & Hyde, 2011). _ _ o _ _
Some Strategies with Teachers _ _ Some Strategies for Maintaining Auditory Equipment
- Participate in IEP with Self Advocacy Goals Some Strategies with Peers | « Some Strategies for Maintaining Auditory Equipment

» Choose own Seat to Maximize Visual and Auditory Access * Ask Friends to Repeat Comments,

* Remind Teacher to Use FM System Stories, or Jo.k.es |
* Request Clarification

 Take Care and Clean Personal FM
 Check Batteries

Hearing and listening your best is YOUR responsibility
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them practice for real life situations.
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